




44.  They concluded that alt-



Several made comments spe-

cifically concerning the lack of 
use of PowerPoint™ in class-

room situations.  
 
Only about 25% of the re-

spondents mentioned using 
PowerPoint™ extensively in 

their undergraduate classroom 
lectures and some of those 
who did, indicated some mis-

givings about it. The use or 
non-use of PowerPoint™ did 

not appear to depend on disci-
pline. More respondents felt 
that PowerPoint™ could be 

used to an advantage in grad-
uate or professional courses or 

to present work at professional 
meetings. Some used Power-

Point™ extensively, others 
used it mainly to make major 
points or pose questions for 

further discussion.  
 

Utilization of other forms of 
technology depended on the 
respondents discipline to a 

large extent. Faculty in the 
physical and medical sciences 

(and one respondent in Busi-
ness) saw the use of technolo-
gy as a necessity. Applications 

ranged from instrumentation 
in labs and research to simula-

tions and interactive systems. 
Interactive labs have been 
used to show students exam-

ples or simulations of situa-
tions which could not be de-

scribed by words or simple 
drawings on a chalkboard or 
even outside of a clinical envi-

ronment. Non-science faculty 
have also made use of technol-

ogy  by showing videos, films 
or slides, placing the students  

much closer to the subject 

matter.   
 

In offering advice to other fac-
ulty, respondents recognized 
as important, the contrasting 

individual styles of teaching 
and differences between disci-

plines. While some enthusiasti-
cally recommended various 
forms of technology, others 

encouraged a more cautious 
and selective approach. 
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The interview pro-

tocol included five questions 
that address teaching compe-

tence.  The dimensions includ-
ed describing teaching compe-

tence, integrating research 
with teaching, and illustrating 
teaching techniques. Tang 

(1994) in reviewing literature 
on teaching effectiveness 

found teaching competence 
and motivation associated with 
positive student rating of 

teaching quality.  
 

The interviews with Saint Louis 
University’s award-winning 
teachers show that they see 

three themes associated with 
the competent teacher, each 

of which is concerned with a 
process that involves “being 
able to move student[s] from 

point A to point B.”  First, the 
competent teacher “knows” or 

“understands” his/her 
“subject” or “material.”  Se-

cond, s/he creates a safe 

learning environment. Finally, 
s/he “engages in research that 

keeps [her or him] on top of 
[the] game.” These excellent 
teachers have a variety of 

techniques that contribute to 
their success. 
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interviewees think that it is 
necessary to provide some ac-
commodations to students who 

have disadvantages, such as 
international students who have 

some language barriers and 
students with physical and 
mental disabilities. 
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is linked with the ability to 
convey it with an enthusiasm 
that engages students in the 

content and method, as well as 
sensitivity to different learning 

styles.  Related characteristics 
expressed by multiple re-
spondents include creating a 

comfortable and supportive 
classroom environment, en-

gendering an appreciation of 
the subject and an under-
standing of it that supports its 

future application, and inspir-
ing students to become life-

long learners.  Students 
emerge from the experience 

with an enhanced set of val-
ues.  The cornerstone of this 
interaction is respect; above 

all, students must be treated 
with respect. 

 
Articulation of a teaching phi-
losophy proved more difficult 

for the respondents.  Some 
comments, such as respect for 

students, establishing good 
relationships with them and 
helping them learn, and com-

municating content with en-
thusiasm, mirrored those ex-

pressed as characteristics of 
excellent teaching.  The no-
tions of compatibility with the 

parent institution’s philosophy, 
the establishment of a sense 

of community in the class-
room, and inspiring students 
to take ownership of their 

learning also were mentioned.  
Two respondents said that ex-

cellent teachers will do what-
ever it takes to gain students’ 
attention, in order to engage 

them for the shared education-
al journey ahead.  Another ad-

dressed the need for students 
to understand the “why” of 
what they’re being taught—not 

just the content itself.  Finally, 
excellent teachers are engaged 

in a continuous learning pro-
cess of their own, and are al-
ways on the alert for success-

ful tips from their peers that 
they, in turn, can incorporate 

into their own teaching. 
 
In speaking about the rewards 

they derived personally from 
teaching, the clear message 

expressed by each and every 
respondent was that their stu-

dents were central to their 
lives as teachers.  Certainly, as 
teachers they enjoy the quality 

of life of a university professor, 
great freedom to pursue their 

own interests, and constant 
opportunities for their own fur-
ther learning.  Nothing, how-

ever, surpasses the satisfac-
tion of introducing students 

into their disciplines and 
watching them develop as 
their perceptions of their world 

changes.  Several respondents 
mentioned the “Aha” or 

“Eureka” experience—that mo-
ment when it all comes togeth-
er for a student.  Many teach-

ers also spoke of continuing 
relationships with students 

turned alumni, and even with 
the children of former stu-
dents.   

 
Several respondents noted 

that there likely are more 
teachers deserving of excel-
lence awards than receive 

them.  Given all the respond-
ents’ comments about their 

students and the teacher-
student relationship, it is not 
surprising that several said 

that the best thing about their 
teaching award was the fact 

that the recognition came from 
the students.  The knowledge 
that their students value their 

teaching efforts, whatever the 
form, and the role they as 

teachers played in the stu-
dents’ lives, was regarded by 
several awardees as the high-

est possible ac-
colade.   
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This part of the study investi-

gated several topics including 
Jesuit influence at SLU and 

how SLU has changed during 
the past several decades.  The 
major interview questions in-

cluded:  
1.  How do you integrate SLU’s 

Catholic and Jesuit teaching 
ideals into your subject? 
2.  How has R(AmS:W~?U(/A~mL:/?~)/(~mU:’Êmh:/?/’AMRmi:)?(’M;f/?/’AMRmt:/?AMMRRmo:vga))mo:W/?/’AMmn:/?/’AMR?@@/’AMRmb:~?RM/(Amj:uimc:W/?RNN/A?R(Amh:/?/’AMRma:/?’/)MMms:W/?(R(MAmHo:W~?A~AAAmw:/?URA)~m :?~’R’Umr:~?()/)/ma:/?’/)MMml:/)?(NNm :)?(R/’AMRma:/?’/)MMms:W/RN)~Mmo:W~?A~AAAmr:~?()/)/m :)?(?RNN/Rm :)?(R(Amp:~?~ANU)ml:/)?(NNma:/?’/)MM()/)/me:W)?~’R’Ums:W/?RNN/Rmp:~?~ANU)mo:W)?(’M~NmS:W~?NAA~’mL:/?~~M)’mU:~?~RUA~m’:W)?R(’)Umn:/?/’AMRmc:W/?RNN/Rme:W)?~’R’Um :)?(R(NN/Rml:/)?(NNmu:/?/’Ay 
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All respondents saw the inte-

gration of Jesuit  ideals as part 
of their teaching and/or advis-

ing.  Most had their own inter-
pretation of Jesuit ideals and 
how they integrated them into 

their teaching.  This interpre-
tation depended on their own 

religious background, if they 
went to a Jesuit school, the 
subject they taught, their 

length of service and so forth.  
  

A continuum seemed to exist 
depending on the subject 

taught.  Professors who taught 
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The University of California, Berkeley, is offer-
ing grants for visiting scholars. The program 

includes postdoctoral fellowships, research 
opportunities, and mentoring. Applicants 

should have their Ph.D. or M.D. by September 
1, 2007. Priority will be given to those appli-
cants who are members of ethnic minority 

groups underrepresented in American 
universities, those who are committed to uni-

versity careers in research and teaching, and 
those whose life experience, research, or em-
ployment background will contribute signifi-

cantly to academic diversity and excellence at 
the Berkeley campus. For more information, 

contact Bridget Green, Chancellor's Postdoctor-
al Fellowship Program for Academic 
Diversity, Office of the Chancellor, 200 Califor-

nia Hall, University of California, Berkeley, CA, 
94720-1500.  Or, emai-

bridget3@uclink.berkeley.edu. See also: 
http://fea.chance.berkeley.edu/
Postdoctoral.cfm 
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The role of technology in 
teaching excellence is some-

thing that has been on my 
mind this semester, as I re-

enter the classroom as a stu-
dent. I use the term “re-enter 
the classroom” literally! My 

recent experiences as a stu-
dent have been in an online 

environment, and I am now 
returning to traditional face-
to-face classes. 

 
Three months ago, I would 

have told you that I was reluc-
tantly returning to a traditional 

classroom. I became an online 
student for convenience, and 
one quickly becomes accus-

tomed to that convenience. 
Even though I work on a col-

lege campus, I was in a job 
with unusual hours that inter-
fered with regular participation 

in traditional classes. I needed 
classes that were instructor 

led, but provided me some 
amount of flexibility in setting 
my own schedule. I was lucky 

to find an online Master’s pro-
gram that met my needs. In 

retrospect, I was luckier still to 
have found a program run by 
faculty who were focused on 

using technology to enhance 
teaching excellence by practic-

ing what Corwin and Wong de-
scribe as “wrapping technolo-
gy around the teaching.” It 

was obvious to me that the 

focus first and foremost was 

on sound pedagogy. 
 

How did my teachers maintain 
excellence in an online envi-
ronment? First, they used 





The CTE Faculty Resource Room provides a casual, flexible space for faculty to browse CTE col-

lections and exchange ideas about teaching.  Along with a computer station and comfortable 
reading chairs, this room contains our expanding print resources and houses our videotape li-
brary along with a television and VCR.  These resources cover a wide range of topics related to 

teaching.  The room also has a conference table and chairs, providing an excellent site for small 
discussion groups or brown-bag lunches.   The CTE Resource Room is available by contacting 

the main CTE office in Verhaegen 314, (phone 977-3944 or by e-mail: cte@slu.edu).  The fol-
lowing is a sampling of our resources on pedagogy. 
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“Exemplary College Teaching and Learning,” lecture by Dr. Joseph Lowman, October 5, 2000 

 
“Making the Most of Teaching, Learning, and Technology in Higher Education,” March 30, 2002 

 videoconference. 
 
“Educating the ‘NetGen’:  Strategies that Work,” vi
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Brian Robinette, Theological Studies, 

Ann McNamara, Computer Science,  

 Parks College 

Maureen Quigley, FPA Art History 

The heavens opened half way through my drive, it 

made me wonder why I got out of bed and trek down 

to Cedar Creek.   I was destined to spend the next day 

and a half working on my Teaching Portfolio.  Before I 

arrived I didn't even really know what a Teaching Port-

folios was, but boy was I about to find out. 

 

In the conference room we were each assigned our 

own places with bundles of information, including a 

book on the teaching portfolio, and space for our lap-

tops (which we were instructed to bring, little did we 
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